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Relationships and Regulation Policy
1. Vision and Approach
At Ffederasiwn Ysgol Penrhyn-coch ac Ysgol Penllwyn, we believe every child thrives in an environment of trust, respect, and safety. Our approach prioritises relationships and emotional regulation, ensuring every pupil feels valued, connected, and ready to learn.
2. Core Principles
· Behaviour = Communication: Behaviour signals needs. We respond with curiosity and care.
· Regulate before educate: We support co‑regulation first, learning second.
· Relationships first: Invest time in building trusting, supportive connections.
· Repair over punish: We focus on accountability, learning, and restoring relationships with a focus on natural and logical consequences. 
· Compassion: Treat every child with the same care we would show our loved ones.
· Inclusion—every child belongs.
· Understanding Behaviour: Recognise that behaviour communicates needs; stay curious and observant.
· Calm, Thoughtful Responses: Respond thoughtfully and proportionately rather than react impulsively. Least intrusive, last resort.
· Safety: Prioritise physical and emotional safety at all times.
· Proactive Support: Anticipate needs, stay vigilant, and prevent difficulties where possible, working in partnership with families and external agencies.
· De-escalation: Focus on reducing tension, supporting calmness.
· Regulate, Then Educate: Help children regulate before expecting learning or reflection.
· Respect: Treat every child and colleague with dignity and fairness.
· Reflection: we learn from what happened and improve.
· Consistency: Provide reliable routines and predictable responses with flexibility through reasonable adjustments.
· Teamwork: Support one another and work collaboratively as a staff team, and with families.
3. Expectations
4.1 Pupil Expectations (Our Rules)
We keep it simple and memorable:
· Ready – prepared to learn, follow routines, try our best.
· Respectful – kind words and actions; care for ourselves, others, and our environment.
· Safe – make choices that keep everyone safe.
These are taught, modelled, practised, and prompted in all areas of school life.
The 4 purposes of Curriculum for Wales form the basis to the following characteristics we hope to foster in the children and adults within Ffederasiwn Ysgol Penrhyn-coch and Ysgol Penllwyn
· Perseverance – Keep trying, even when something is tricky. 
· Enthusiasm – Be excited and eager to learn and join in. 
· Concentration – Focus on what you are doing and try your best. 
· Kindness – Use kind hands, kind feet, and kind words. 
· Teamwork – Work together and help each other. 
· Flexible – Try to cope when plans change and be ready to try new ways. 
· Listening – Listen carefully when others are speaking. 
· Resilient – Bounce back when things go wrong and don’t give up. 
· Polite – Use good manners like “please” and “thank you”.
4.2 Staff Expectations
All staff:
· Build warm, trusting relationships with children/young people and families.
· Consistent calm adult Behaviour
· First attention for best conduct
· Relentless routines
· Scripting difficult interventions
· Restorative follow up 
· Record concerns accurately and communicate with colleagues and parents/carers.
· Reflect

5. Roles and Responsibilities
· Headteacher
· Implements the policy and ensures a safe culture.
· Reports to governors on impact and safeguarding.
· Ensures staff training and resourcing.
· Class Teachers
· Teach and reinforce expectations and routines.
· Plan for regulation and inclusion; make reasonable adjustments.
· Use relational responses and restoration; communicate with families.
· Support Staff
· Provide consistent cues, co‑regulation, and targeted support.
· Contribute to observations, plans, and reviews.
· Parents/Carers
· Support the home‑school agreement and shared language (Ready, Respectful, Safe).
· Engage in dialogue; work in partnership to support regulation.
· Governing Body
· Monitors policy effectiveness and statutory compliance.
· Advises on disciplinary matters at a strategic level.

6.1 Universal Provision (for all pupils)
· Environment: clear routines, visual supports, regulation‑friendly spaces.
· Language: calm, specific, future‑focused (“Next time…”, “Let’s try…”).
· Relational routines: warm welcomes, check‑ins, predictable transitions.
· Teaching behaviour: explicit instruction, modelling, rehearsal, restorative and reflective conversations.
· Recognition: specific praise for effort, kindness, and repair.
6.2 Targeted Support (for some pupils)
· Check‑in/check‑out, adult key worker, structured breaks.
· Zones of Regulation (or equivalent) taught and reinforced.
· Reasonable adjustments: seating, task adaptation, movement breaks, flexible entry/exit, sensory tools.
· Individual regulation plans where patterns emerge.
6.3 Specialist/Individualised Support (for a few pupils)
· Multi‑agency planning with parents/carers.
· Risk reduction plans where necessary.
· Interventions: emotion coaching, social skills, restorative conferencing.
· Review cycle: assess–plan–do–review.
7. Consequences that Teach
Our responses prioritise learning, accountability, and repair. We use a spectrum of responses—starting with the least intrusive, always proportionate.
7.1 Natural Consequences
Where safe and appropriate, we allow real‑life, cause‑and‑effect outcomes that foster learning without shame.
· Example: If equipment is misused and breaks, the natural next step is helping to fix/replace or assisting in that area to understand its value.
Why we use them: They encourage reflection, ownership, and help prevent recurrence in a dignified way.
7.2 Logical Consequences
When natural consequences aren’t possible or safe, staff use logical consequences that are directly linked to the behaviour.
· Examples: 
· Off‑task and disrupting others → short, supported break to regulate; return with a clear re‑entry prompt.
· Unkind words → restorative conversation, and making amends (e.g., apology letter, helping the peer/group).
· Unsafe corridor behaviour → rehearsal of safe routine with an adult and modelling.
Principles: short, instructive, and paired with repair. Never shaming or punitive.
7.3 Restorative Practice (Repair)
· What happened? What were you feeling at the time? Who has been affected and how?
· What do we need now to feel okay/safe?
· What can we do to make things right?
· What will help us do better next time?
· What should happen next? How will you repair your relationship with …?

8. Reasonable Adjustments
We make reasonable adjustments for pupils with additional needs to ensure fairness and inclusion. Adjustments may include: differentiated instructions, visual timetables, alternative regulation spaces, sensory tools, chunked tasks, additional processing time, key adult support, flexible consequences, or adapted transitions. Adjustments are documented on individual plans where relevant.

9. Use of Physical Intervention (Last Resort)
Physical intervention may be used only when:
· It is reasonable, necessary, and proportionate, and
· There is an immediate risk to the safety of the pupil or others, or to prevent serious damage.
Safeguards:
· De‑escalation attempted first where possible.
· Minimum force for the shortest time.
· Staff trained in approved methods.
· Immediate recording, notification to parents/carers, and post‑incident review focused on learning and risk reduction.

10. Exclusion
Exclusion (internal or fixed term) will be considered only when:
· There is a serious or persistent risk to safety/learning, and
· Other strategies are insufficient or exhausted, and
· It is lawful, reasonable, and proportionate.
All statutory processes, notifications, and supports are followed. Reintegration is planned with a clear, supportive re‑entry.

11. Recognition and Positive Culture
We build motivation through belonging, purpose, and progress, not just rewards. Examples include:
· Specific, sincere recognition of effort and kindness, and character traits. (wrist bands for those who have gone over and above: 3 awarded at the end of each day, 2 chosen by a member of staff, 1 chosen by other pupils. Individual class rewards system e.g. dojos, cards with hole punches, recognition board The adults will pick a Behaviour which they wish to encourage and practice (for instance kind hands, good listening) and when children are spotted demonstrating this behaviour their photo will go on the board to be celebrated! The aim is that all of the children should get onto the board in any given day or session and that it is a team effort! If all of the children get onto the board the class will celebrate, but the reward will be essentially intrinsic. The aim is for the children to want to behave well because it feels good and is the correct thing to do – not for any extrinsic reward. )
· Celebration of learning (work displays, star of the week, phone calls home on a weekly basis).
· Class community rituals (rewards assembly, group rewards, gratitude circles, collecting points for a team for a specific behaviour and get rewarded as a group for a specific behaviour that is being reported).
· Opportunities to contribute (roles of responsibility, school council meetings).
· Triangulated praise and recognition - raised to someone else while the child can hear it, helping to reinforce confidence and positive behaviour.




12. Communication, Recording, and Reporting
· Class‑level logs of patterns and responses (A‑B‑C: Antecedent‑Behaviour‑Consequence).
· Teacher’s Centre/Teams for safeguarding.
· Parents/carers informed in a timely, solution‑focused manner of significant concerns.
· Data termly to governors: trends, exclusions, physical interventions, pupil/parent voice, and impact of actions.

13. Training and Support
· Induction for all staff on relational practice, de‑escalation, restorative approaches, and legal duties.
· Ongoing CPD on regulation, SEND/ALN, trauma‑informed practice, and inclusive classrooms.
· Supervision/reflective practice opportunities for staff wellbeing.

14. Monitoring and Review
· SLT monitors consistency, hotspots, and pupil experience.
· Pupil/parent voice informs improvements.
· Policy reviewed regularly or earlier if needed.

15. Appendices See attached Powerpoint
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ABC Behaviour Record

Name: __________________________
Description(s) of behaviour of interest: ______________________________________________________________

		Date

		Time

		Antecedent

		Behaviour

		Consequence

		Possible Function
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BESD Graduated Response

Evidence

\

Inclusive Learning provisions, Reasonable adjustments and interventions used to support BESD.
See document Graduated response suggestions for suggested ideas.

Written record of teacher concerns (this could be a 4+1). Liaise with other staff.

Meet with parents/guardians (this could be a 4+1).

Monitor progress for at least half a term. Record ILPs offered and tried and the impact.

» Record ILPs offered, tried and the impact.
» Use PCP tools to gather pupil voice. Use these to create a OPP.
» Keep record of meeting with parents /guardians.

e Use interventions as a short-term supportive method. (for approximately 8-12 weeks) \
e Referral to behaviour team for advice and support. ADY Ceredigion - Ffurflenni | Forms (google.com)
e See document Graduated response suggestions.
e Review progress and the impact.
Evidence
» Record short term support and interventions offered and the impact.
» Keep record of meetings e.g. 4+1. Adapted OPP. Record pupil’s views on interventions and possible adaptations
» Pastoral Support plan.
» Risk Assessment

e Itis evident that support needs to continue as the need is significantly greater than pupils of the same age. \
¢ Follow ALN pathway
e |Ifitis agreed that the pupil has ALN, create an IDP following PCP meetings.
If it is agreed that the pupil does not have ALN, strengthen pastoral support plan and OPP.
e See document Graduated response suggestions.
Evidence
> Support Sequence completed as part of the PCP process.
» ISRF to ALN team if required.
» IDP and adapted OPP
» All previous documentation

/

Evidence

e Multi agency approach- at this stage the pupil has ALN and therefore an IDP.

¢ Regular PCP meetings with all involved for continuous evaluation on What’s working/Not working and
whether adjustments need to be made.
See Graduated response suggestions.

» Documentation from all meetings.
> IDP and adjustments.

> Adapted OPP. /

~

Regular monitoring and reviewing of support.

Notify ALN department of escalation of concern and request the LA take over the IDP.

Refer to PRU (IDP and evidence required)

See Graduated Response document.

Evidence

» Collation of all previous paperwork in order to show the graduated response has been
followed, including pupil voice throughout.

» There must be an IDP in place. /




https://sites.google.com/hwbcymru.net/adyceredigionaln/adnoddau-resources/ffurflenni-forms

https://hwbwave15.sharepoint.com/sites/CynhwysiantCeredigion/Shared%20Documents/Forms/AllItems.aspx?id=%2Fsites%2FCynhwysiantCeredigion%2FShared%20Documents%2FGeneral%2FALN%20toolkit%20%C2%A6%20Pecyn%20cymorth%20ADY%2FCDU%20%C2%A6%20IDP%2FPosters%2FALN%20decision%20making%20Flowchart%20%2D%20siart%20llif%20penderfyniadau%20ADY%2Epub&parent=%2Fsites%2FCynhwysiantCeredigion%2FShared%20Documents%2FGeneral%2FALN%20toolkit%20%C2%A6%20Pecyn%20cymorth%20ADY%2FCDU%20%C2%A6%20IDP%2FPosters
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Example Script – Younger pupils

1️⃣ When the Child Looks Stuck or Frustrated

(Early support – prevent escalation)

“I can see it’s tricky.”
“You can say Help please or Break.”

“Dw i’n gweld ei fod yn anodd.”
“Galli di ddweud Help plîs neu brec.”

(wait 5 seconds)

“I’m here.”

“Dw i yma.”



2️⃣ When the Child Refuses or Says “No”

(Avoid power struggles)

“That’s okay.”
“Do you need help – you can do this… or this”

“Mae hynny’n iawn.”
“Wyt ti eisiau help neu brec?”

(point to visual/card)



3️⃣ When the Child Is Overwhelmed or Zoning Out

(Regulate first, not teach)

“It’s a bit much.”
“Let’s take a break.”

“Mae hi’n dipyn bach yn ormod.”
“Gad i ni gael brec.”

(low voice, minimal words)



4️⃣ When Behaviour Has Escalated

(Child is dysregulated)

English:

“You’re safe.”
“I’ll help.”

Welsh:

“Rwyt ti’n saff.”
“Bydda i’n helpu.”

(no questions, no instructions)



5️⃣ After the Child Is Calm

(Short teaching moment)

“That was hard.”
“Next time, you can say Help please.”

“Roedd hynny’n anodd.”
“Tro nesaf, gelli di ddweud Help plîs.”

(model once — no pressure to repeat)



6️⃣ When the Child Uses Communication

(Most important response)

“Good asking for help.”
“I’m helping you now.”

“Da iawn am ofyn am help.”
“Dw i’n dy helpu nawr.”

Immediate response is key.



7️⃣ Giving Instructions

(Reduce language load)

“First this.”
“Then that.”

“Yn gyntaf hyn.”
“Wedyn hynny.”

(use visuals where possible)



8️⃣ Staff Reminder (Bilingual)

You can add this to a plan or staff sheet:

English: Connect first. Fewer words. Behaviour is communication.
Welsh: Cysylltu yn gyntaf. Llai o eiriau. Ymddygiad yw cyfathrebu.
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Incident Report Form Template 

Completing an incident report form

Good incident recording protects us and those we care for. 

A significant incident record should:

· Be practical and simple for everyone to use and understand

· Contain a clear, honest, and accurate account of what has happened

· Give a comprehensive account of the incident with specific, clear details

· Avoid abbreviations and jargon where possible

· Where technical terms are used, there should be reference to a glossary explaining what they mean 

The purpose of keeping incident records is so people can work out what happened, where it happened, how it happened, who was there, and who did what. This also enables post-incident support analysis and learning.

This incident report form example shows one way of collecting information after an incident. It is up to individual settings to decide the best way to keep these records.




		Name of the individual:

		Date of birth:



		Full name and signature of the individual completing this report:

		Date of writing this report:



		Location of this incident:

		Date of the incident:



		Full names of other individuals present:





The following information is an account of what happened before, during, and after the incident. 

· Give a comprehensive and accurate account of the incident with specific, clear details. 

· Avoid abbreviations and jargon where possible.

· Give details of any restrictive and non-restrictive practices used, including the full names of individuals involved, and the impact it had.

		What happened before the incident?



		What happened during the incident?



		What happened after the incident?



		Start time of any restrictive physical intervention:

		Duration of any restrictive physical intervention:



		Why was the intervention in the best interests of the individual?





		Describe any injuries and if medical treatment was offered and accepted.

Injuries should also be recorded in your organisation’s accident book.



		External agencies who have been informed of this incident (if applicable):



		Other supporting records relevant to this incident (if applicable):





Wherever possible, the viewpoint of the individual should be gathered and recorded using appropriate communication support strategies.

		Viewpoint of the individual:



		Signature of the individual (if applicable):



		Was a debriefing offered?  Yes/ No

		Was a debriefing accepted? Yes/ No





Include any completed debrief form with this report.

		Risk assessment implications following this incident:





		Follow up actions required:









		Name and signature of the person monitoring these records:

		Role in this organisation:
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Appendix D – Incident and Intervention Report 

Date of Policy: 		Date of Review: 	Team/ Corporate Manager/ SMT Signature: 



		Report completed by:

		



		Name of individual involved:

		



		Day and date of incident:

		



		Age/ year group:

		



		Location:

		



		Start time:

		



		Activity/ Provision:

		



		End time:

		



		Witness – staff



		

		Witness – others

		



		1.1 List any significant life events which have occurred very recently which may have influenced the person’s mood/physical state









		1.2 Give a detailed and succinct account of how the incident began and progressed, including what was said by each party, what steps were taken to defuse or calm the situation, how the person was held or restrained and for how long. Please use bullet points:

· 

· 

· 





		1.3 How did the incident begin? Do you know what led to the incident and triggered the behaviour? Please use bullet points:

· 

· 

· 





		1.4 What behaviour was observed? Describe what was seen and heard. Please use bullet points:

· 

· 

· 





		1.5 What de-escalation strategies were used and how did the person respond? Please use bullet points:

· 

· 

· 

 







		1.6 Was physical intervention necessary and applied:  Yes / No (delete where appropriate) 

If Yes – What was the length of time de-escalation techniques employed before last resort physical intervention: 	mins

If No – go to 3.1



		2.1 Why was the use of force necessary?

(Please tick)

		|_| The person was at risk of harm

|_| The person was placing other pupils at risk of harm

|_| The person was placing staff or others present at risk of harm

|_| Property was about to be damaged

|_| Good order/ discipline was prejudiced – how ____________________________

|_| Other – please explain _____________________________________



		2.2 Description of physical interventions used i.e. Friendly, Single elbow, Figure of Four, Double Elbow, T-Wrap, ½ Shield



		Seq

		“Hold”

		Mins approx

		Position stand/sit

		Seq

		“Hold”

		Mins approx

		Position

stand/sit



		1

		

		

		

		4

		

		

		



		2

		

		

		

		5

		

		

		



		3

		

		

		

		6

		

		

		



		3.1 Post incident measures undertaken to ensure person was calmed, and final outcome. Please use bullet points:

· 

· 

· 



Attach completed Restorative Process following incident form  |_|



		3.2 Details of any resulting injuries: (to whom, and action taken as a result e.g. medical treatment, if none, write none) Please use bullet points:

· 

· 

· 

H&S Incident Report completed: yes/no (delete)



		3.3 Any other relevant information: (include details of damage to property etc. if none, write none) Please use bullet points:

· 

· 

· 





		3.4 Parents/carers informed: |_| phone  |_| home contact book (attach copy) |_|email (attach copy)

Police and/ or other statutory service informed: |_| phone  |_| home contact book (attach copy) |_|email (attach copy)



Name of staff member who informed parent/carers:

Time and date: 

If not, record reason: 

Provide details of phone discussion: 







		Name of staff members involved 

		Signature

		Date



		

		

		



		

		

		



		

		

		



		Team/ Corporate Manager or Senior Management Team monitoring:



		

		✔

		X

		

		✔

		X



		Was sufficient/appropriate de-escalation undertaken?

		

		

		Were physical interventions absolutely necessary?

		

		



		Were there grounds for the use of physical intervention?

		

		

		Was physical intervention used reasonably?

		

		



		Were approved physical interventions used?

		

		

		Was physical intervention used proportionate to event?

		

		



		Has appropriate/sufficient post-incident action been taken?

		

		

		Is the reporting complete and comprehensive?

		

		



		Comments: 



Actions to inform and develop future practice and procedures:

1. 

2. 

3. 



Name:

Job role:

Signature:

Date:























Appendix E – Restorative Practice – Post Incident 

Date of Policy: 		Date of Review: 	Team/ Corporate Manager/ SMT Signature: 



		What happened? (The person’s view)

		







		What happened? (The staff member’s view)

		







		Areas that are working well? (Person and staff member) 





		



		Areas that we are worried about? (Person and staff member)

 





		



		What needs to happen next?







		



		Individual’s signature:

Staff member’s signature:

Date: 



































Appendix F – Staff debrief and reflective questioning – Post Incident 

Date of Policy: 		Date of Review: 	Team/ Corporate Manager/ SMT Signature: 



		1. DESCRIPTION – What happened?

· Describe the here and now of the experience (where, when, what)

· What essential factors contributed to this experience? (why)



		Discussion points:









		2. FEELINGS – Own and others' thoughts and feelings

· What internal factors influenced your actions? (thoughts, feelings, previous experience)

· How did you feel about this experience when it was happening? Why?

· How did others feel?

· How do you know what the young people felt like?



		







		3. EVALUATION – What was good and bad about the situation?

· What were you trying to achieve?

· Why did you intervene as you did? 

· What were the consequences of your actions? 

· Positive aspects and Negative aspects?



		



		4. ANALYSIS – What sense can you make of the experience?

· What external factors influenced your actions? (other people, organizational factors, time)

· What sources of knowledge did/should have influenced your decision making?

· Why did the situation happen as it did?



		



		5. CONCLUSION – What else could you have done?

· Could you have dealt with the situation better?

· What other choices did you have?

· What would be the consequences of these choices?

· How have you made sense of this experience in light of past experiences and future practice?



		



		6. ACTION PLAN – If it arose again what would you do?

· How will you implement the learning?

· Is further learning required to improve practice?

· How will action as a result of learning influence practice?



		



		Staff member’s signature: 1. 			2.			3.			4. 				Date: 
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North Custer Headteachers Meeting — Whe Adult

Jerm 1 Querview

e Streamlined Rules (Ready, Respectful, Safe)

e Equitable positive noticing (SLT, Teachers, TA's, Pupils)

¢ Informing the wider school community (parents, carers, etc).

RE MEMBER: Positive noticing is the bedrock of relational practice. Noticing the behaviour, you want to see will
shiftthe culture and adjust behaviours more effectively than any other strategy we share. Are all of your SLT on

board? Some of your other staff might need further support but by this stage | would expect Senior leaders to be
committed to the relational journey.

Term 2 Qverview
e Restoration and Repair - Leaders might have a good understanding of the beliefs of restoration and repair,

changing current systems too quickly will be counterproductive. Instead focus on introducing an element of R&R
into the existing system. Staff who issue the consequence must repair the relationship.

e Classroom Support Ptan - Create a consistent, practical approach for supporting behaviour in every classroom.
Maximise engagement in learning by responding to classroom behaviour with consistently calm language. Reduce

punitive sanctions from your behaviour policy and make adjustments to your reporting system to reflect your

focus on restoration and repair.
e Spotlights and Adaptations — Let learners know they matter to you. Reflect on anything that isn’t working - subtle

changes. Remember this is a 5-year plan!

° AlLaup_lsﬁgmmp_ac_t andﬁmmmngmmchuiaﬂdﬁmmmanage emotions — Positive noticing,

. Bgaay te;LLearn_mmg — ,

o Thewhole community is aware of the relational practice - presidencies
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Cyfarfod Penaethiaid Gogledd Custer - Pan Fydd Yr Oedolion yn Newid

Trosolwg Tymor 1
e Rheolau symlach (Parod, Parchus, Diogel)
e Sylwicadarnhaol teg (Uwch Dim Arwain, Athrawon, Cynorthwywyr Addysgu, Disgyblion)
o Hysbysu’r gymuned ysgol ehangach (rhieni, gofalwyr ac ati)

COFIWCH: Sylwi cadarnhaol yw sylfaen ymarfer perthynol. Bydd sylwi ar yr ymddygiad yr hoffech ei weld yn newid
diwylliant ac yn addasu ymddygiad yn fwy effeithiol nag unrhyw strategaeth arall a rennir.

Ayw pob aelod o’ch Uwch Dim Arwain ar fwrdd y daith hon? Efallai y bydd angen mwy o gefnogaeth ar rai aetodau eraitl o
staff, ond erbyn hyn dylai arweinwyr uwch fod wedi ymrwymo i’r daith berthynol.

Trosolwg Tymor 2

e Adfer ac Atgyweirio - Ery gall arweinwyr fod & dealltwriaeth dda o egwyddorion adfer ac atgyweirio, bydd newid
systemau presennol yn rhy gyflym yn wrthgynhyrchiol. Yn hytrach, canolbwyntiwch ar gyflwyno elfennau o Adfer
ac Atgyweirio i’r system bresennol. Rhaid i’r aelod o staff sy’n rhoi’r canlyniad atgyweirio’r berthynas.

¢ Cynllun Cefnogi’r Ystafell Ddosbarth — Creu dull cyson ac ymarferol o gefnogi ymddygiad ym mhob ystafell
ddosbarth. Uchafu ymgysylltiad 8 dysgu drwy ymateb i ymddygiad gyda iaith gyson a thawel. Lleihau sancsiynau
cosbol o’ch polisi ymddygiad a gwneud addasiadau i’'ch system adrodd i adlewyrchu’r ffocws ar adfer ac
atgyweirio.

e Sbotoleuadau ac Addasiadau - Dangos i ddysgwyr eu bod o bwys i chi. Myfyrio ar unrhyw beth nad yw’n gweithio
- newidiadau cynnil. Cofiwch, cynllun 5 mlynedd yw hwn!

e Mae pob disgybl yn dangos parch a chwrteisi. gyda mwy o ffocws ac yn gallu rheoli emosiynau —
sylwi cadarnhaol, system ganlyniadau naturiol a rhesymegol

¢ Creu awyrgylch pwrpasol a chadarnhaol yn yr ystafell ddosbarth — Cysondeb. A yw pob aelod o
) - iri rh iddi
o rgym Lo’ rfer perthynol - cyflwyniadau
* Cysondeb iaith ar draws ysgolion ac gyda phartneriaid sy’n gweithio gyda theuluoedd, e.e. TAF —
* Llaio waharddiadau - Adfer ac Atgyweirio — A allwch chi gategoreiddio’r ymddygiad? Mae’n llawer
o) lw?
o Dianc/osgoi?
o Mynedi h iri ?
o hwyraidd/rh iddio?
o Staff wedi’u hyfforddi’n dda — gweithlu 4 agwedd gyson yn seiliedig ar ymarfer perthynol - cysylltwch
os gallaf gefnogi mewn unrhyw ffordd
e Disgwyliadau a threfnau cytunedig ar draws y clwstwr — disgwyliadau uchel a chyson - rheolau syml
sy'n cyd-fynd a'ch polisiymddygiad perthynol
e Llaio atgyfeiriadau ar gyfer cefnogaeth MYMUMEMMEMM
ymddygiad aflonyddgar lefel is, er mwyn cynyddu’r gefnogaeth i ddisgyblion ag ymddygiad heriol mwy
L] gat i t = D
o’ mgnm_q, mmmmewmemmﬁm; gyfqesi_omummm
oherwydd ei anghenion BESD
o Eto, mae’n ymwneud & deall tarddiad yr ymddygiad:
= ASD/ASC?
=  Trawma?
= ACEs?
= ADHD?
o Barn broffesiynol a’r ymateb graddedig BESD

* Rhieni d gwell dealltwriaeth o ddatblygiad naturiol plant - cydweithio gyda TAF? Nosweithiau
agored? Cyrsiau hyfforddi ar-lein am ddim?






Rhestr Wirio Polisi Ymddygiad

1. Approach/Vision - “At Ysgol ****** we believe every child thrives in an

~ —environment of trust, respect, and safety. Our approach prioritises relationships and
emotional regulation, ensuring every pupil feels valued and ready to learn.”

2. Core Principles — Behaviour = Communication, understanding needs, relationships
first, regulate before educating, repair over punish etc.

3. Policy Aims —

- e To ensure that all members of the school community feel safe
e To encourage relationships between all members of the school community to
facilitate effective learning etc.

4. Pupil Expectations - These are your rules (Rules are different to morals). I've used
Ready, Respectful, Safe because these were used in the relational launch. You are
free to change these if you would like to. (Ready, Respectful, Safe).

5. Staff Expectations — We value our relationships with C/YP and their families, we

strive to understand the function behind a child’s behaviour, we consistently model

the behaviour we wish to see etc.

Role of Headteacher — implements policy, reports to governors, ensures safety.

Role of Classteacher — Enforces rules, models respect, treats pupils fairly

Role of Parents - Support home-school agreement, engage in dialogue etc

Role of Governors — Reviews effectiveness, advise on daisciplinary matters

10. Practice in Action — In the classroom, adult responses.

11. Support Systems — ‘Zones of Regulation” ‘Reasonable Adjustments’

©® N

» Natural consequences - The use of natural consequences focusses on helping
children/young people see the real-life results of their actions in a way that fosters
learning, accountability, and repair, without shaming or punitive measures. Natural
Consequence: The pupil experiences regret for causing harm and reflects on their

actions.

o Logical Consequences - At times natural consequences are not possible or safe we
will make use of Logical Consequences. These are consequences that are enforced by
a member of staff and should be directly linked to the behaviour. Logical
Consequence: The football is removed for a short period of time, and the pupil works
with an adult to understand the impact of their actions and repair the relationship

with the injured individual.

12. Use of Physical Intervention — last resort, reasdnable, necessary and proportionate
13. Use of Exclusion -

"14. Celebrating Positive Behaviour

-15. Appendices — Scripting, Spectrum of response, photos of reward strategies etc,

regulation tools.





10.

11.

12.

13.

14.

15:

Ymagwedd/Gweledigaeth -

“Yn Ysgol ****** credwn fod pob plentyn yn ffynnu mewn amgylchedd 0 ymddlrledaeth parch a

diogelwch. Mae ein hymagwedd yn rhoi blaenoriaeth i berthnasoedd-a rheoleiddio emesiynol, — _

gan sicrhau bod pobdisgyblyn teimlo’n cael ei werthfawrogiacynbarodiddysgu™ ————

Egwyddorion Craidd
Ymddygiad = Cyfathrebu; deall yr angen y tu 6l i’r ymddygiad; perthnasoedd yn gyntaf; —
rheoleiddio cyn addysgu; atgyweirio yn hyirach na chosbi, ac ati.

Nodau’r Polisi e

Sicrhau bod holl aeslodau cymuned yr ysgol yn teimlo’n ddiogel.

Annog perthnasoedd cadarnhaol thwng hotl aelodau cymuned yr ysgol er mwyn hwyluso dysgu
effelthlpl. ac ati.

Disgwyliadau Disgyblion -Dyma reolau’r ysgol (mae rheolau’n wahanoli werthoedd).
Detnyddiwyd Parod, Parchus, Dioge! ganfod y rhain wedi’u cyflwyno yny lansiad perthynot. Mae
craeso i'w haddasu os dymunit:

(Parod, Parchus, Diggel)

Disgwyliadau Staff

Roly Pennaeth

R&lvyr Athro Dosbarth

R6L Rhieni/ Gwarcheidwaid

Rély Liywodraethwyr

Ymarfer ar Waith - Ymatebion Oedolion yn yr Ystafell Ddosbarth
Systemau Cymorth - ‘Parthau Rheoleiddio’ (Zones of Regulation)

Canlyniadau Naturiol

Mae’r defnydd o ganlyniadau naturiol yn canotbwyntio ar helpu plant/poblifanc i weld -
canlyniadau bywyd go iawn eu gweithredoedd mewn ffordd sy'n meithrin dysgu, atebolrwydd ac
atgyweirio, heb gywilyddio nac ymyriadau cosbol.

Canlyniad Naturiol: Mae'r disgybl yn profi edifeirwch am achosi niwed ac yn myfyrio ar ei
weithredoedd. '

Canlyniadau Rhesymegol
Ar adegau pan nad yw canlyniadau naturiol yn bosibl neg#’nddiogel, byddwﬂyndefnyddlo
canlyniadau rhesymegol. Mae’r rhain yn ganlyniadau a orfadir gan aelod o staffac sy’n
gysylltiedig yn uniongyrchol &'r ymddygiad.Canlyniad Rhesymegol: Mae's bEl-droed yn cael ei
thynnu am gyfnod byr, ac mae’r disgybl yn gweithio gydag oedolyn i ddeall effaith ei weithredoedd
ac i atgyweirio’r berthynas &'r unigolyn a anafwyd.

J OO = TS T 2
Defnyddio Ymyrraeth Gorfforol B T T T X : E—

‘Defnyddio-Gwaharddiad (Exclusion) —

Dathlu Ymddygiad Cadarrihaol e

Atodiadau ' B P S o e s
Seriptic, sBectrwrn yrateb, lluniau o strategaethat g tor T '






Concerning
behaviour
beginning to
be observed

Inclusive
provisions and
interventions are
exhausted
Concerning
behaviour
continues

Short term additiona
provisions and
interventi re
exhauste
Concerning behaviou
continues

After advice
followed
concerning
behaviour
continues

Severe and

complex

Congor =
CEREDIGION
County £ pored

BESD Graduated Resgohse

Evidence

N

Inclusive Learning provisions, Reasonable adjustments and interventions used to support BESD.
See document Graduated response suggestions for suggested ideas.

Written record of teacher concerns (this could be a 4+1). Liaise with other staff.

Meet with parents/guardians (this could be a 4+1).

Monitor progress for at least half a term. Record ILPs offered and tried and the impact.

» Record ILPs offered, tried and the impact.
» Use PCP tools to gather pupil voice. Use these to create a OPP.
» Keep record of meeting with parents /guardians.

e

Use interventions as a short-term supportive method. (for approximately 8-12 weeks)

Referral to behaviour team for advice and support. ADY Ceredigion - Ffurflenni | Forms (gcogle.com)

See document Graduated response suggestions.

Review progress and the impact.

Evidence )

> Record short term support and interventions offered and the impact.

> Keep record of meetings e.g. 4+1. Adapted OPP. Record pupil’s views on interventions and possible adaptations
» Pastoral Support plan. .

> Risk Assessment /

e Itis evident that support needs to continue as the need is significantly greater than pupils of the same age.\
e  Follow ALN pathway
o [fitis agreed that the pupil has ALN, create an IDP following PCP meetings.
if it is agreed that the pupil does not have ALN, strengthen pastoral support plan and OPP.
e See document Graduated response suggestions.
Evidence .
» Support Sequence completed as part of the PCP process.
> ISRF to ALN team if required.
» IDP and adapted OPP
»  All previous documentation

7

Evidence

e Multi agency approach- at this stage the pupil has ALN and therefore an IDP.

e Regular PCP meetings with all involved for continuous evaluation on What’s working/Not working and
whether adjustments need to be made.
See Graduated response suggestions.

» Documentation from all meetings.
» IDP and adjustments.
» Adapted OPP. /

e Regular monitoring and reviewing of support.
o Notify ALN department of escalation of concern and request the LA take over the IDP.

e Refer to PRU (IDP and evidence required)
e See Graduated Response document.

Evidence
» Collation of all previous paperwork in order to show the graduated response has been

followed, including pupil voice throughout.
» There must be an IDP in place. J






.





Crgor s
CEREDIGION

Ymateb Graddedig BESD

*  Darpariaethau Dysgu Cynhwysol, adda5|adau rhesymol ac ymyraethau a ddefnyddir i gefnogi BESD \
«  Gweleryddogfen ‘Av.grymizdan ymatah zrad " ar gyfer syniadau.

Ymddygiad yn e Cofnod ysgrlfenedlg o bryderon athrawon (gallal hwn fod yn 4+1). Cydgysylitu 3 staff eraill.

dod I'r amlwg +  Cyfarfod a rhieni/gwarcheidwaid (galtai hwn fod yn 4+1).
«  Monitro cynnydd am o leiaf hanner tymor. Cofnodi ILP a gynigir ac a brofwyd a'r effaith.

Tystiolaeth
*  Cofnodi ILPs a gynigir ac a brofwyd a’r effaith.
*  Defnyddio offerynnau PCP i gasglu llais y disgybl. Defnyddiwch y rhain i greu PUD.
¢ Cadw cofnod o gyfarfod gyda rhieni/gwarcheidwaid

J

*  Defnyddiwch ymyraethau fel dull cefnogol tymor byr (am dua 8-12 wythnos). \
*  Cyfeiriad at y tim ymddyglad am gyngor a chefnogaeth ADY Ceredigion - Ffurflenni | Forms (google.com)
Mee darpariaethau ° Gweler Dogfen £ 2clay vmated graddds
ac ymyraethau *  Adolygu'r cynnydd a'r effalth.
cyn f;\_\i\gscglgvedfu T][stiolaeth
ptaak > Cofnodi cefnogaeth ac ymyraethau tymor byr a gynigir a'r effaith.
» Cadw cofnod o gyfarfodydd e.e. 4+1. PUD wedi'i addasu. Cofnodi barn disgyblion ar ymyraethau ac
addasiadau posibl.
»  Cynllun Cymorth Bugeiliol.
>

Asesiad Risg. )

Mae'n amlwg bod angen i'r gefnogaeth barhau gan fod yr angen yn sylweddol fwy na disgyblion o'r un oed. \

L]
e Dilynwch y llwybr ADY: ALN pathway
e Os cytunir bod gan y disgybl ADY,-créwch CDU yn dilyn cyfarfodydd PCP.
e  Os cytunir nad oes gan y disgybl ADY, atgyfnerthwch y cynliun cymorth bugeiliol a'r PUD.
e Gweler Dogfen Awgzrvruadau vinates gracdeals ,
Tystiolaeth
» Dilyniant Cefnogaeth wedi'i gwblhau fel rhan o'r broses PCP.
> ISRF i’r Tim ADY os oes angen.
> CDU a PUD wedi eu haddasu.
>

Yr holl ddogfennaeth flaenorol /

\

*  Dull aml-asiantaeth — erbyn y cam hwn mae gan y disgybl ADY ac felly CDU.

»  Cyfarfodydd PCP rheolaidd gyda phawb sy'n gysylitiedig i werthuso'n barhaus 'Beth sy'n Gweithio/Ddim yn
Ar ol y cyngor 2 gweithio' ac a oes angen gwneud addasiadau.

ddilynwyd mae »  Gweler awgrymiadau ar gyfer ymatebion graddedig.

Tystiolaeth

» Dogfennaeth o bob cyfarfod.
» (DU ac addasiadau.
» PUD wedi'i addasu.

N

¢ Monitro ac adolygu cymorth yn rheolaidd.

*  Hysbysu'r adran ADY o'r pryderon cynyddol a gofyn i'r ALl gymryd cyfrifoldeb am y CDU.

*  Cyfeiriwch at yr UCD (mae angen CDU a thystiolaeth i gefnogi'r cais)

Difrifol a *  Gweleryddogfen Ymateb Graddedig.

Chymleth Tystiolaeth

» Coladiad o'r holl gwaith papur blaenorol er mwyn dangos yr ymateb graddedig, gan gynnwys llais y
disgybl ar hyd y daith.

» Rhaid cael CDU yn ei le.
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Our handbook is a set of practical resources sharing our lessons for how to work with pupils at
risk of exclusion, directly informed by the views and experiences of the young people we worked
with over the past five years. It is designed for teachers, support staff, teaching assistants, school
leaders, as well as anyone else working with children at risk of exclusion:

Build a trusting relationship ,.f{. A ',
with young people (¥

If there’s one takeaway we want to get across Take time for self reflection
about working with young people it's this: it's all
about the relationship. We think this is the single
most important and effective way to get through
to a child and make a change in their life. And
there are a number of straightforward and simple
things we can do to help build an effective and
trusting relationship with young people.

This can often be the most difficult. But it is
absolutely vital. Working on yourself and
looking after yourself can help you to
understand young people better. Here is our

guide for self-reflection. ___ page 10

see ﬁége 4

i

Adopt a fair and consistent
approach to exclusions

Employ effective strategies i 1 Research has found that exclusion policies
to deal with disruptive behaviour and practices vary significantly across the
country. Based on our 10 principles for a
fair and consistent exclusions model, we've
developed an Exclusions Checklist for school
leaders to use.

Teachers have told us that managing disruptive
behaviour is one of their biggest challenges. And
we know from working with teachers that many
teachers don't feel equipped to deal with pupils
who are displaying challenging behaviour. So we
have compiled teachers’ favourite strategies for
understanding and dealing with disruptive
behaviour.

éée pagé 14

see page 5

Listen to what young people have to say

Young people at risk of exclusion or who had previously been
excluded have told us a number of key things that would have
helped them stay in school. We found a common theme was
about young people feeling heard. Here are the top five things
young people told us would have helped them.

see page 12






: If there’s one takeaway we want to get across about working with young
86 )| people it's this: it's all about building a trusted relationship. We've found

A meaningful relationship with | IRTIEYRIES always more about the person that’s in the room than any

atrusted adult would have individual activity or exercise. We've compiled a list of our top ten tips to
helped me stay in school. . ] . . . 5 =

99 build a trusting relationship with a young person. This list comes from
/" lessons we've learned by working with young people and the professionals
who support them.

/ TIPS FOR BUILDING A TRUSTED RELATIONSHIP

1. Be authentic and personable
For example, if you are facilitating a task on how young people can improve their behaviour or attitude,
acknowledge that nobody is perfect, by doing the task too. This will also demonstrate authenticity.

2. Do what you say you will do

Some young people expect to be let down to confirm their self-fulfilling prophecy that adults do not care
about them. So you should always do what you say you are going to do and if things need to change,
communicate this and the reason for it clearly.

3. Listen

Young people want to be heard and they often khow what works for them best. So just ask. And listen to
what they have to say.

4. Be clear with expectations, boundaries and rules

Communicate clearly and compassionately the why about expectations, boundaries and rules.

5. Be open and reflective
Be open to learning and share this openness. You won't always know everything and that’s ok to admit.

6. Ch'eck your assumptions

Every young person is an individual with a unique set of characteristics and circumstances. So be vigilant
about any assumptions you may have.

7. Try to understand the young person’s perspective
What have they got going on at home? What do they think about life? What are their interests and
passions? What do they struggle with?

8. Don’t take it personally

Young people can be verbally abusive! Sometimes they are just pushing the boundaries or testing an adult
to see if they can trust them.

9. Be flexible and adaptable with support.

Be open to delivering support in different ways based on what is going to work for the young person in
question.,

10. Don’t give up!
Working with a young person is a journey. And sometimes you won't see the change you've made.
But you could be planting a seed.

back to page 3






STRATEGIES TO UNDERSTAND
AND DEAL WITH DISRUPTIVE BEHAVIOUR

»

We believe that there is an underlying reason for all pupil behaviour. No child misbehaves
just for the sake of it or just because they are ‘naughty’. There is always a reason. Over the
‘past five years, through our training, we've empowered over 200 teachers to understand and
deal with challenging behaviour through a range of practical, evidence-based, and éasy to |
digest strategies. Based on feedback from the training we delivered, here are teachers’ three |
favourite strategies for understanding and dealing with disruptive behaviour: 5

1. ABC Chart

; The ABC behaviour model is a way of thinking about and collecting information on a pupil’s

' behaviour to help understand the underlying reason for the behaviour. In other words, it helps
us decode a child’s behaviour to identify patterns in behaviour and the child’s triggers and
understand the underlying causes of a child’s behaviour.

The method, first developed by behavioural scientist Sidney Bijou, helps identify situations
where the challenging behaviour is most likely to occur, so we can take steps to avoid these
situations, or know what to expect if the situation is unavoidable.

How to use it: i
Record ‘ABC’ observations for a particular child.

A. Antecedents (triggers) - or what happened directly before the behaviour occurred.

B. Behaviour - or the specific action(s) or behaviour you would like them to change.

C. Consequences - or what happened directly after the behaviour occurred.

For each observation, assign a possible ‘function’ of the behaviour.

Behaviour can be seen to have one of four primary functions:
e Sensory: it feels good.
o Escape: from the environment or situation.
s Attention: from others (adults or peers). - ey
o Tangible: access to a specific thing, such as an item they like. '





Example of an ABC analysis

Name: George

Description(s)
instructions.

of behaviour of interest: making silly noises, ignoring the teacher and refusal to follow

duestions about
his old book

the questions

year’s office

Date Time Antecedent Behaviour Consequence Poss@le
function
Teacher Peers laugh so Escape/
5/5/21 9:40am announces it’'s | Makes a silly noise the, class is p.
. . - . attention
time for reading disrupted
5/5/21 9:45am Leacher asks Shuts his book Sent outside the Escape
George to read classroom
Teacher asks . ,
10/5/21 11:00 am George to look Turns his backaway | Can't see the Escape
from the board board
at the board
Teacher asks
the class to go ST Doesn’t have a
10/5/21 1140: am and pick a hew g new book to Escape
) getanew book
book from the read
reading box
Teacher asks ;
George some George ignores all of GiSOUER ISISEnt
10/5/21 9:42am to the head of |Escape






Review your data and formulate a summary statement about the underlying function of
the behaviour and a possible intervention

At the end of collecting ABC observations, review your data and try to formulate a summary
statement about the function of the behaviour. In your summary statement, try and use the following
structure:

WHEN - is the behaviour displayed
WHAT - is the potential function for the behaviour
HOW - can the child be supported

Example summary statement: When George is asked to read he begins to show very disruptive
behaviour. All of the behaviours George shows, implies that George is trying to avoid having to read.
Therefore, the main function of his behaviour is escape. This suggests that George may find
something about reading challenging. George could be supported by a 1:1 reading intervention
being put in place.

Share your statement with a colleague

It is a good idea to share your summary statement with colleagues to get a second independent
opinion about your thoughts. You can then start to plan strategies to resolve the issue.

ABC analysis template

Name:

Description(s) of behaviour of interest:

Date Time Antecedent |Behaviour Consequence |Possible function






2. Framing

This is a simple, easy and effective technique to incorporate. We know from psychology and behavioural
sciences that how we communicate or ‘frame’ something - i.e. how we present information about a

situation - has a significant influence on how that information is received and the behaviour that
follows.

For example, we are more likely to react positively to a positive framing of a situation or choice than a

negative framing. This can be applied to how to communicate how we would like young people to
behave. Consider the examples in the table below.

Negative framing Positive framing Explanation

Tilly please put your Tell them what they should do rather than what they

Tilly stop shouting out. hand up to ask a should not do. This guides them towards positive
guestion. outcomes rather than highlighting their mistakes.
. . Currently, your This separates their behaviour from them as you are
You are a very disruptive Lo . . .
behaviour is very commenting on their actions rather than them as a
student. . .
disruptive. person.
Try not to label the student, especially in front of
classmates. This can lead to a pupil seeing themselves
Please save the ) o .
In a certain way or role that associates the unwanted
You are the class clown. humour for after

behaviour with their identity (e.g. class clown),
ultimately re-enforcing the very behaviour we want to
discourage.

class.

A similar strategy is redirection, where you try to redirect a pupils behaviour and attention
towards positive behaviour and/or tasks.

For example, if you know Emma shows disruptive behaviour as a way to get your attention, give
Emma a task where she can get your attention in a positive way - such as asking her to hand out
books and let her know you are impressed with how sensible and efficient she was.

By doing this, you give her attention for something positive, rather than for something negative
like disrupting the class, meeting both her underlying need for attention and your need to create
a positive learning environment for all pupils.

backto page 3 8






3. A short guide to conflict resolution with young people

Conflict is going to arise when working with young people, as conflict is a part of life. Therefore,
managing conflict well with young people is an opportunity to model how to handle conflict. It
can also teach young people valuable life lessons and skills. This is a short, step by step guide to
managing and resolving conflict:

+ Setting: Where is the conversation happening? Is it happening in front of their peers or other
adults?

o Time: Is now the time that the conversation is going to be most productive? For example,
consider at what point would having a calm conversation with the young person would be
the most effective? At the time of the incident, straight after the incident or once both
parties have returned to their baseline (i.e. the emotional state that the pupil was at before
the trigger that caused the incident occurred)?

o Goals: What do you want to get from the conversation? Is there a particular outcome the
young person would like from the conversation?

« Explain: Clearly explain everything even if it seems obvious, don’t assume. Also, think about
how you are communicating. Consider the ‘Language Matters’ at the bottom of this page.

» Active listening: Are you listening to respond or listening to understand? Listening doesn'’t
mean you need to agree but it means trying to understand a young person's perspective.

e Summarise: Sum up what you both have said. Then discuss how both parties can avoid a
situation repeating. Do not place all the responsibility on the young person e.g. ‘next time |
give you instructions, do what | say’. The solution needs to be collaborative.

o Next steps: What happens the day, week or month after will teach the young person more
than the actual incident itself. Focus on your interactions with the young person after the
incident. Are you bringing up the conflict or are you seeing the interaction as a ‘fresh start?

Language Matters
Isolate the behaviour from the individual. Addressing the behaviour that a young person displays

that you did not like without attacking them as a person, will help avoid triggering a defensive
response from them.

Say something like: “I asked you to stop running in the corridor for your own safety so when you
ignored my instructions and swore at me it came across like....” This language enforces boundaries in
a non-confrontational way as it lets the student know what the intentions were behind your

request, and how what they did came across.

Avoid phrasings like: “When | asked you to stop running in the corridor, why did you think it was
acceptable to carry on and do as you like? And who do you think you are swearing at me?”

A situation can escalate because, due to our emotions, we attach meaning to these

situations. This then causes our response to the situation to be emotionally-driven.

If you come across as overly critical you will be met with a very defensive student.






@ A GUIDE FOR SELF-REFLECTION

Top questions to ask yourself and colleagues regularly

“Working with others also means working with ourselves: this is called ‘extending
ourselves/self-extension’. You need to work to appreciate the experiences of others
because it entails pushing out the limits of our thinking and feelings, assumptions

and prejudices so that we can take in the perceptions and experiences of the other
person” (Peck, 1990).

One of the things that teachers told us they valued most about our training was having the
space and structure for self-reflection. So, we've compiled a list of some of the most important

. questions to ask yourself and your colleagues to prompt reflection. Review these and reflect on
! these questions as often as YyOu need.

Checking our assumptions

Assumptions and biases impact how Yyou approach situations. Challenging our biases is of most
importance when dealing with issues that may not directly impact us as severely as it does
others. We need to understand the powef we hold to reinforce power hierarchies such as race,
gender or class, even if we are unaware.

* Do [ adapt to young people's race?

* Do I examine how my privilege, power, and unconscious biases impact my work and how to
overcome them?

e Am |l aware of how the systems and policies within my school or organisation may

unknowingly uphold racist, sexist or classist values and systematically disadvantage certain
groups of young people?

| ° Do | explore who young people are as individuals by learning about their interests, passions,
goals, and dreams?

Understanding what we bring to the situation

Critical reflection on your experiences, background, and your own identity can help you to
become more aware of your biases and how your unique experiences impact the way you
receive information and perceive others.

, ° Do [l understand how my identity, life experiences, and position within a larger societal

,! context might influence my approach and actions to certain young people, and how they
| might interact with me?

: ° Do I understand my triggers and how the behaviour of young people might activate them?
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e Are you aware of possible ‘counter-transference’ and how a previous relationship could be
influencing your attitude and response to a young person because the young person reminds
you of someone else? '

Reflecting on communication

How we communicate with young people can have an enormous impact on their behaviour,
reinforcing good behaviour or unintentionally making a situation worse. Reflecting on the how,
as well as when, we communicate how we feel about a young person's behaviour can help us to
manage behaviour more effectively.

s Do | always communicate how ! feel about a young person's behaviour in the most
constructive way? How can | show my disapproval without labelling the young person or
causing them to become defensive?

o Do | always speak to young people about their behaviour at the most appropriate time?

o Dol always ensure | am calm before making decisions about discipline and sanctions?

Taking time for self-care

Working with young people is a demanding job. You've got to be in control of your emotions,
even when you're having a bad day. Having a self-care routine can help manage stress and keep

burnout at bay.

e How are my energy levels at the moment? When was the last time | did something to
recharge them?

« Dol regularly plan 10 minutes into my day to take a break, process the day and decompress
by myself?

o Am | connecting with loved ones regularly? This could be having dinner with your family,
calling a friend, or relaxing with your significant other.

* When was the last time | treated myself?

_ backto page 3






@ FIVE THINGS YOUNG PEOPLE THINK SCHOOLS
- SHOULD DO

. We carried out a survey of young people who had been excluded, asking them what
would have helped them to stay engaged in mainstream education.

We also surveyed professionals who work with young people at risk of exclusion, such
as counsellors, social workers and teachers. These are the top five things they told us.

1. Greater understanding of young people’s lives and circumstances

“More understanding [from staff] about myself and the challenges | would face in a school system that
was not created for me to thrive.”

One of the most common things that young people told us is that they didn’t feel understood
and that their personal circumstances weren’t considered. For many professionals, this was key
and it is about getting to the root cause of behaviour. They suggest that by paying attention to
early signs of disruptive behaviour and finding out what's happening in a young person’s life it
can help us to identify and address a pupil’s underlying needs.

2.Creating opportunities for pupils to be heard

"Being able to be heard and hearing other stories about people who have developed and grown as a
person.” -

We heard time and again how young people craved to be heard and listened to. Professionals
who work with young people at risk of exclusion agreed and suggested that schools should
encourage respectful two-way discussions, create meaningful opportunities to hear students

outside of class time and explore with them potential solutions that might help improve their
behaviour.

3.0ne-to-one support from a trusted adult or mentor

“Someone to help get me into something. Someone there who didn’t judge me.”

Young people we spoke to were often crying out for a meaningful relationship with a trusted
adult, a compassionate mentor figure who would give them guidance and support. An evidence

review found that mentoring can be effective at improving attitudes to school, attendance and
behaviour, especially for disadvantaged pupils.

12

¥ o e 3 —

. Sl s Vg





4. Counselling and mental health support

“Counselling or pastoral support. | had regular meetings with a member of a pastoral staff at my next
school and that really helped.”

Many young people told us how counselling or pastoral support would have helped them deal
with emotional and mental health challenges. Evidence backs this up, showing that mental health
can play a causal role in pupils being excluded, further research has shown how school
counselling can reduce psychological distress for pupils.

5. Compassionate communication about why pupils’ actions are not acceptable

“Understanding why | got excluded and what could have prevented the situation from happening.”

Professionals told us that setting clear boundaries about what is acceptable and applying the
boundaries in a consistent and compassionate way - is crucial. Several young people we spoke
to often recognised in hindsight that they had been acting in a disruptive manner but told us
that at the time they didn’t understand.

B back to page 3






EXCLUSION CHECKLIST
10 QUESTIONS TO ASK BEFORE YOU EXCLUDE A PUPIL

1. Does the incident constitute a very serious incident?

There will absolutely be circumstances that warrant a pupil to be excluded. However, exclusion
has a significant negative impact on pupils and so it should only be used in the most extreme
cases. Government guidance is clear: exclusion should only be used as a genuine last resort.

2. Have you exhausted all your available support options?

If exclusions are to be used as a last resort, then the first, second, and third resort should be
exploring - with the pupils as an equal participant - what support might help improve a pupil’s
behaviour. Analyse your school’s data to better understand a pupils’ behaviour, spot trends, and
then design support based on this.

3. Is excluding this pupil a proportionate response which reflects real world consequences?

Disciplinary actions should teach pupils about real-world consequences. If an incident wouldn't
lead to a criminal offence in the real world, we should resist taking an action that may put a child
on the school to prison pipeline.

4. Have any mitigating circumstances been taken into account?

Consideration of mitigating circumstances is a central principle of our criminal justice system,
leading to a fair and just application of the law. To ensure fairness in exclusion decisions, schools
could adopt a similar principle, especially given the strong links between exclusion and the
criminal justice system.

5. Have you considered any possible unconscious biases that might be at play?
We all have them. What'’s crucial is that we understand what they are and how they might be

operating when interpreting a child’s behaviour. Consider building in a deliberate ‘unconscious
bias’ check in all exclusion decisions.






6. Have you reflected on how the situation might have been de-escalated?

Sometimes this simply might not be possible. However, we've heard of many accounts where
minor incidents were avoidably escalated by staff, leading to more serious behaviour breaches.

7. Has everything been done to understand the pupil?

We think that all behaviour is a form of communication. Has every effort been made to look
beyond the behaviour to understand what the behaviour is telling us? Has the pupil been
meaningfully engaged? Has their opinion been sought about what support would help?

8. Once the decision has been made, have you clearly, calmly and compassionately explained
the reason in a way the pupil understands?

We've heard from many young people and parents that they did not understand why their
behaviour led to being excluded. We think that best practice involves a two-way discussion from

a position of compassion.

9. Have you clearly explained the next steps and their right to appeal the decision?

Often pupils and their parents are unaware of their rights. A fair exclusion regime must
incorporate due process and this means having an accessible and meaningful right to appeal.

10. Have sufficient educational resources and support been provided to stop the pupil falling
further behind?

Being excluded can contribute to a cycle where pupil falls further behind with their work, causing
them to be disruptive in lessons, and then excluded again. If the exclusion is for a fixed-period
exclusion to help prevent this cycle, appropriate educational resources should be provided.
Furthermore, a strategy to support re-integration should be developed, that is informed by a
review of your data on the pupil’s past behaviour and a discussion with the pupil about what
might work for them.

back to page 3
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